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In viev of the 1nportance of é@lectlvxty to the .
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L communication processes, this concept mist be introduced 1nto the *
. communication classroom. This paper _intraduées an 1nstruct10nal model
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‘This paper.lntroduces a uséful instructional model of the. selectivity °
process. Given the importance of se1ect1v1ty to the understandlng of the
interpersonal, small group, and-public communlcatlon processes, it. is . .
essential-that this concept be introduced into the communicdation classroom.
The model seeks to s1mp11fy the student s understandlng of the four maJor
steps in the. selectivity process: selective exposure, attention, perception,

and retention: D1scuss10n concerns pos51b1e extenslons and areas of class=

room application. .
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An Instructional.Model of the Process of Se1ectivit§ ‘
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- The purpose of th1s paper is to introduce “a’ useful ingtructional

; model of the se1ect1v1ty process. Th1s process (exposure, attention,
perception, and retentlon) haf‘been the focus,of behavioral research for

. some t1me.1n speech communication and other soclal sciences. kThe basic . .
assumption of se1ectinty‘is that Endividhals tend to seek out, attend to,
perceive, and remember that information which is consistent with prev1ous1y

. held abtltude or' belief structqres and, conversely, to av01d inconsistent :
informatlon. és educators fn the f1e1d of speech communication,’ we must
s$éarch for the best ways in which to introduce and explain our ‘conceptual

. x frameworks and the results of our experimental research. It is believed
Al « « - . *

tha_ﬂthis'model sexves, suhh a purpose in communication QQucation e

Several of the bas1c texts in speech communlcatlon exp1a1n the se1ect1v1ty
-

- process .and assign to 1t importance for theory in the fieldl. Burgoon notes

that “'most people are unaware that gommunication.is*a véry selective process |,
and they are ungf are that sélect%yity greatly affects the nature of their

:%‘ ‘ communlcatlon/act1v1t1es. 2 To the extent that educators i speech commnni-
cation aér ¢ with this position and ass1gn importance to the select1v1ty

- .

it is a phenomenon worthy of oni attention 1nithe classroéma

the se1ect1v1ty model (Figure 1) has.heen used as an 1nscructlona1 aid

dt three major universities with great success. It aids, the student in his *
conceptualization of each of the four "stages"“of sélectivity’as integral .
e ////f/ partg of one process,’ asfwell as in rememberlng each of. the stages and its

’ "\ function. The model can be conceptuallzeq as four '"gates" through whlch

1nformatlon must travel in order “for'it to be used by\ghe individual. Each

of these gates is desdrlhedxb law, ° L ' \ .
. éelective Exposure - ;, . - : g - .
’ . ’ Reinforcement and consrstpncy theories suggest that people will choose
\ to e;pose themselves to cons1stent and/or re1nforc1ng information. Mills,
. . Aronson, an& Robinson3 suggestqﬁ that we do selectively chqose and avoid -
". . informatiom by such criterja. Thrs.has an 1mportant 1mpact on communication ”/’; o
.o theory since ye tend Eg seek communi¢ation ghat is eonsistent and/or reih- ’ i
' ". forcing in the interpersonal small group, and masg communication "arenas," ;
.. . . . i 2 1
o ‘e ) . ’
. < s, ' ‘ %
o . / . ! \ ' 'JJ




3 vxse s
<

<
3

. A . P
. . S . /

The "x"s at the 1eft of the mode1 represent“poss1b}é 1nformation avail-

.

ablesto us in the environment at any g1ven .time., As the Lnformatlon Q

approaches the exposure "gate" it is funneled in such)a way,that we

only’ expose ourselves to some of, the information, allow1ng the ‘rest to

rema1n in of.revert to the env1ronment.

o

expose ourselves to .onk part1cu1ar news magazrne 1n p1ac§ of other possible y

For example, we may choose to

N
magazines. "In so deoing we have .greatly reduced the amount of information
Y4 -0

) we can process.

At some 1ater date we may choose some of the 1nformaf

and/or consistent.’

- . »

- B

‘gelective Attention

. the 1nformatlon to which ome is exposed to be processed This funne11ng

Agaln, the amount of ihfor- ,

Dissonance theory%

a"gate" is referred to as selective attentlon.
4 . mation the indiviual is able to use becomes diminished
suggests that individuals will more likely attend to 1nfonmatlon that is
y. consonant than d1ssonant. Cons1derg8?é=researeh has been conducted to; . -,
demonstrate this phenomenon. For. example while one m2ght°have chosen to
read a particular maga21ne, he: is not likely to pay equal attentlon to‘a11
_parts of that maga21ne. If he recently purchased a partlcular product, “he ~
is most 11ke1y to attend to those advertlsgments wh1ch support that behav1or.
To . the extent that 1nformatlon may be of a permanent nature, 1t may be
nre-cycled“ into the store, of stimul} to Whl%ﬁ one may be,exposed agait,
(i.e. other advertisements may be seen at some other time). This re-cycling
process is illustrated at the bottom of the quqi 1n “the first tqo stages,

- . . b -'\
. . Selective Perceptlon . ,p‘q . , -,

1
o . . . . .

P e

N < While the prev1ous "gates' have attempted'&o screen out a11 incon-

sistent stimull, some will stiIl be attendgd to. O .the’ basis of consider-

; ‘ " .able theory and research6 it appears that %ndiVLduals'at th1s third gate

will filter the iaformatiqn attended to’ 1n orde& to perceive what they
‘'want to or expect to percelve, regardless -of. ﬁhether such perceptions are

.

in line.with others'
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|  is not diminished, but ﬂts‘coﬁ@gdt is éften distorted ortmohified in’

. 3 f . * .
.ot some way. * \- : - " e ..
° . . . " ’ . . ' "y

Selective Retentiof ¢ . ) o .-

Finally, selective retention (or recall) operates as our memory to
. store information. That 1nformation which is non= relnforcing will likely
she forgotten (or. placed in 1o g- erm storage), wh11e reinforeing infor-

.o mation will more probaply be remembered., Thus, g1ven exposure to a two-

i . sided message, .individuals tend to remember that 1nfermatipﬁ which is

support1ve, forgetting the rest.7 The model illustrates that while on1y v
. * /a small amount of information 1s‘ut1112ed much that is perce1ved may be = . .
T . » stored in memory. Thus it is possible that such 1nformat10n may later be

’ recalled under somé'circumstanies. ‘_/r~- . - i ” '

. ‘ & - < . ’ . ‘ . ‘ v ° - " ]

U T T Discus's10ﬂ' - T T T T gt T S € - RN
’ . No claim is made that this mode1 answers al1 the questions 1n‘the .- E. :
- ) ) area of se1ect1v1ty,.that 1&\1nc1udes all neurolog1ca1 and biological . - % .
R ; knowledge, or' that it m1rrors reality exactly.' It. is suggested however, . S

, - !
‘ understanding of the bas1c se1ect1vfty process. ) . e
* [

* Experlence -with tﬁé model in the c1assroom suggests that dIscussion

- .

can be profitably focused upon topics such %s the follow1ng" ,' :

that this model can st1mu1ate discussion. and ald the student in h1s

.- (1) 1Is the linear positioning of the*four fgatesﬂ legitimate? It could'

} L ' be-argued, for example, that perception is the, first.step in the.

t

b N I 4
kS se1ecé‘z;ty process }With selective exposure, abtention, aid re-

,
¥ - -

n : . tention ollow1ng. B . ; . N
. o " (2) What are the variables which 1nf1uence theSvarious steps ‘in the' -

b
-

&
3

e ‘ o process’ Students can be asked to 1nvestigate these’ﬁ“riables (e g.
o . &

cons1stency, re1nforcement) and- report back to the c1assroomv *.
o ’ - , " (3) How.,might the mode1 be expanded? Different types of memory storagé
" - . o . ) systems might be explored-{k g. sensofg storaga, éhOrt term.storage,

1ong term storage) and incorporated into the modgﬁ oL

¥

(4) Are there perhaps other steps in the process? The modq; reprEsents s e

the - popular notion of a four-stage process of selectivit‘yf2 It may

- T :be, that there are one or more additional "gates“ thrOugh which

. nd ke .
et 3
o information must travel in the. selectivity process. . : (;--; Lt
. ORI - - ' R N oA -
. L] o [-1Ed 4 '/ e .4 oy e . A
- e & » ® & ~ v 7 e
4 v o) \ .-
"» £ ! - . ’ v ¢
o = [ 3 . R "
N > ! 8 TS - ' ‘f ¢
) . z ” - ”}%&" A \%I - * o S
g - v T Y e . ¢ B A E " g
ERIC S R S o ST AR e ,
o T ST SO - A t . J o, . R LRI " , Dot
- 7o Ty oo R . - ’ o - . 4 - N .
i N AR W . » © T ) o3, Lo - A




'f-‘up . v‘ﬁ N I ’ . ,:: ) R R ] ] \‘ 7 / L3 . IS T
COPAa ¢ R o - A l(. ' ’ T ae -
. N ~T - . . L ! ) ks *
0 R B ‘ o - E )
¢ (';:J; & % - s Nlse hd L. - . v
H . ® o ) e N : S » * ’ "
. -y v R ) - N N :
- .. . N R S 1 . ) PRV ) .
RV ® - '%‘; . :‘ - o - WL, ‘ S -, ! . .
.3 By 5 PN N & LI . - PR '

- 7 & L RO RENY . N .

PR ¢5) Is\ it leg:\.timate 4o conceptual information gs- capable @7°f ~
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5. 7 < ‘égelng recycled9 Accordmg to Qﬁlodel informatl.on does not' . \
. . . N
: . : o merely di:ssapear, rathe% much™information w11]. be recycled
A o .. > ‘b e .

o t:k{rough the se1ec§iv1ty gates. Studénts ‘can discuss and further . <
’I\u, % . Y
. . v .

1 . mvestlgate this recycll‘ng prbcess; - :

o 4 &, These queBtions (dependlng upon the depth and focus,of the cou(rse) )

= . el ;

. ¥ -
. . ¢y can be ass:.gued for research or Lntroduced to gtudents for open, discussion.
e
L it is hoped Ehat th"rough s\uch a process this four-stage model w111 aid LA ’
S the stude;u: of communicatlon in the conceptg;alizatlon, analysrs, and’ . .
. “
3 o . understandmg qf tﬁ'é select1V1ty proceScs. ' . R - :
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